Curriculum Design
At Heyes Lane

Our curriculum has been collaboratively designed to engage our pupils in immersive, inspiring and
memorable experiences. It is a dynamic curriculum for today's learners.

We define our 'Curriculum Content' as knowledge, disciplinary skills and deeper thinking.

Bringing together the National Curriculum, our three bespoke curriculums and the school's values
and beliefs, we promote the highest expectations for all.

Our curriculum design and implementation plays a central role in ensuring that Heyes Lane is an
exceptional school for everyone.
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- = Our curriculum intent is that
- - the school's five values and
P five beliefs are at the heart of
/ ! curriculum design at Heyes
Lane.

A broad curriculum that is well Prog ression
sequenced, builds year on year
and allows for deeper thinking. &

Depth

Crafted in a way to allow for
progression within each lesson and

The Lea rning teaching unit and to reflect the
development of knowledge,
Seq uence disciplinary skills and deeper
thinking.

Carefully designed
outcomes reflect the
knowledge and disciplinary
skills learned and are linked
to deeper, critical thinking
and understanding.

A combination of a mastery
model and an embedded AfL
mindset enables pupils to
demonstrate their learning
through subject specific
outcomes.




Our entire curriculum is underpinned by our core beliefs, values and

teaching and learning principles. By combining our knowledge and W\,
expertise of how children learn best with our agreed design principles - -
we have built an exceptional and bespoke curriculum. Our curriculum is - -
ambitious and inclusive for every pupil. W
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Core Beliefs

We believe that by promoting a culture of achievement, every pupil will want to

< be the best they can be in all that they do. We place each and every pupil at the
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heart of their own learning and success. Expectations are high for all.

We believe that by championing individuality and personal growth, we
allow our pupils to blossom and flourish. To be confident in who they are and
to care deeply about themselves and others.

By designing a dynamic curriculum for today’s learners, we believe our
pupils have the opportunity to immerse themselves in an exceptional and
memorable curriculum. Resources and teaching strategies are innovative and
engaging. We innovate and adapt our curriculum to ensure it continually
reflects our ever-changing world and gives our pupils the skills they will need to
- be successful in their futures. K

We believe that teaching should inspire and lead to learning that lasts. Our
enquiry-led learning is compelling and exciting and ignite curiosity. We use
our teaching expertise to ensure learning is highly effective across all lessons.

We believe in trust, honesty and fairness; so we nurture our pupils to become
active and ethical citizens. \We want our children to grow up with a desire to
make the world a better place; to care about themselves, their community and
the wider world.




Design
Principles

Learning is active,
collaborative and
cognitive

Pupils are given
opportunities to imagine
and innovate, as this leads
to deeper learning and
allows for knowledge to be
transferred to a range of
contexts.

Questions are asked
and learning is
explored; this develops
curious minds and

critical thinkers.

Learning is
practised and
consolidated so it
leads to fluency
and secures

understanding.

Sequences of lessons
are progressive and
build upon knowledge
- this supports the
layering of new
knowledge on secure
foundations.

Explicit vocabulary
teaching is central
to all subjects and
strong language
skills underpins all
learning

Teaching and Learning Principles

AfL practice is the bedrock for
effective teaching and
learning

Learning can be
interconnected and
meaning drawn across
subjects enabling pupils
to make sense of the
world around them and
their experiences.



Curriculum Design
A seamless and progressive whole school curriculum from
Nursery to Year 6.

At Heyes Lane we teach the three distinct curriculums of Development Matters (non-statutory), the EYFS
Framework (statutory) and the National Curriculum (statutory).

All three curriculums are ambitious and require careful sequencing to ensure children build their learning
over time. We have taken careful consideration to make sure that we have expertly bridged both
Development Matters and the EYFS Framework to allow pupils to transition effectively into the National
Curriculum. It is this bridging that ensures that the whole school curriculum is seamless and progressive

from Nursery to Year 6.

We have designed this bridge by:

® Ensuring the organisation and implementation of the whole school curriculum at Heyes Lane is
transparent and mapped effectively so that subject leaders and senior leaders can see progression and
monitor effectiveness and impact throughout the school. All our Subject curriculums contain the
learning for all year groups from Nursery to Y6.

® Grouping and aligning the content being taught in the Conceptual Model subjects, according to the
substantive and overarching concepts which form a key part of the Heyes Lane curriculum design. This
ensures that children have cognitive structures in place through all subjects to allow knowledge to

‘stick’ more effectively.

EYFS

Framework

The three distinct curriculums are taught and careful sequencing
ensures children build their learning over time.

Bridging both Development Matters and the EYFS Framework
allows pupils to transition effectively into the National Curriculum.




- We have organised our curriculum into four main strands.

+ These show the intended implementation (content, delivery and assessment)
of each of the strands within our entire curriculum.

+ All four strands are implemented in line with our Design Principles and our
Teaching and Learning Principles.

The four strands are:

/‘ ‘ - English and Maths \\\ <
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¢ Objectives for the Development matters curriculum and the EYFS framework are followed and taught accordingly.

¢ The National Curriculum makes very clear the content and intended outcomes for English and Maths.

* These are explicitly outlined in the attainment targets set out in the curriculum. Programmes of Study state the essential
knowledge that our pupils are expected to achieve during the course of their journey through primary school.

¢ Teachers use these detailed programmes to teach and develop our pupils’ English and Maths.

* Reading, Writing, spoken language and vocabulary development are taught through English both as a subject in itself

and throughout many other areas of the curriculum.

Teachers teach mathematical understanding and fluency through daily maths lessons which are active, collaborative \\

and cognitive.
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* The subjects that we have included in the Conceptual Model are History, Geography, Art, Design
Technology and Science. These have been mapped with all three curriculums in mind:
Development matters, the EYFS framework and the National Curriculum.

* The Conceptual Model has been designed to reflect the curriculum content that has been
specifically chosen at Heyes Lane to be the exact knowledge, skills and understanding that we want
our pupils to know and be able to demonstrate in these subjects.

* This Model uses concepts ( both substantive and overarching ) to allow pupils to build upon their
prior learning, to effectively group knowledge so that it is retained and built upon and to allow puplls
to think more deeply and make connections both within and across subjects.

Our Conceptual model is explained more fully in the following pages.
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Schemes \\\r ,
* Some of our subjects are taught through purchased schemes. These have been extensively
researched and we are confident that these are comprehensive, well-sequenced and are
designed to deliver learning in an exciting and engaging manner. Each stage of the curriculum
from Nursery, Reception, KS1and KS2 have been designed appropriately by these purchased .
schemes.

We use schemes to support teachers to deliver highly specialised content in Spanish, Music, PE
v& and Computing.

We use the Manchester Agreed Syllabus for Religious Education to deliver RE. This is a curriculum \
written by Trafford SACRE, a statutory body, made up of a collaboration between Trafford and five
_other Greater Manchester authorities.
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/‘ T T Bespoke
- * We have three very bespoke curriculums that we have written and deliver at Heyes Lane Primary School. Each bespoke \T‘ )
subject has been designed to meet the criteria outlined in the Development Matters curriculum, the EYFS framework and

the National Curriculum.

* Be The Best Me which includes the statutory sex and relationships education, social, moral, spiritual and cultural
development and PSHE

\

* EAC is our Ethical and Active Citizens curriculum. We pride ourselves in this exciting and relevant curriculum that allows

\ '. our pupils to gain deeper understanding of pressing issues in our world today concerning both people and the
'a planet. Pupils have opportunities to really contribute to the local community and national agenda through their Social

Action Projects
<’ * The Natural Leader - is our pupil Leadership programme. Children are taught from Y1- Y6, the essential skills and qualitiei\'
of Leadership- connection, confidence, communication, choice, creating and celebrating. All pupils have opportunities to
lead and to put into practice their Leadership learning through our Pupil Leaderships Teams.
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Curriculum content is organised to ensure that each Unit or Theme reflects the progression
of knowledge, disciplinary skills and deeper thinking. All our Learning Sequences are
designed to take pupils through a progressive journey from the opening stages of

learning/hook through consolidation, revisiting and fluency and to the final outcome
leading to deeper subject thinking.

At Heyes Lane, we define progression and depth as:
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An increased breadth and depth of content knowledge in each curriculum subject - V
substantive knowledge

q

An increased understanding and appreciation of the nature of each curriculum subject
- disciplinary knowledge

A growing expertise in the use and application of skills associated with the curriculum
subject - procedural knowledge/skills
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An increased independence when completing subject related tasks - autonomy and
effectiveness as a learner

An increased capacity to make connections, think deeply and to use critical thinking
skills in and between subjects.
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Progression and depth through the use of concepts

In our conceptual model, Curriculum content has been carefully chosen and organised to
strengthen and deepen learning by grouping knowledge into repeating substantive and overarching
concepts that can in turn be threaded throughout each of the subject curriculums. Progression and
depth are then further enhanced by the use of our deeper overarching concepts.
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Overarching concepts

Substantive concepts are used to group the ‘ Our Overarching concepts allow for further
knowledge and play an important role both in ‘ organisation and depth of the curriculum
pupils gaining subject-specific knowledge and ‘ content. Overarching concepts are what we

in the development of deeper thinking skills. believe are the wider, more generic concepts in ‘

Pupils revisit subject-specific substantive | a subject.

concepts within and across years. This ' We believe, for example, that 'significance' is an
develops their understanding and embeds the ‘ overarching concept at the heart of History,
learning as a result of repeated encounters \ that 'interconnection' is a concept
with the concepts across a range of subjects. (LI underpinning all geography and 'expression' as
Each subject has its own substantive concepts \ / being at the very heart of Art.
and can be found in that subject's Curriculum !
Book.




All learning is carefully sequenced and tailored to build on previous knowledge,
concepts and disciplinary skills.

We ensure all our lesson Learning Sequences have the following aspects:

Clearly defined outcomes for the end of the learning sequence
Outcomes that are shared with all learners to enable them to take an active and responsible
role in their own learning.

Regular checks being made by both teachers and pupils to ensure that progress is being made
towards outcomes.

Responsive and flexible teaching, consolidation and revisiting is used to meet the varied and
dynamic needs within the learning sequence.
That learning is only considered to be mastered if it is secure and fluent.

High expectations that all pupils will master the intended outcome for the end <)

of the learning sequence or a reasonable adaptation of the outcome. ) ,
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Scaling up

Building on this, we believe the Learning Sequence process can then be ‘scaled up’ to include
learning sequences that take place beyond the lesson:
a series of lessons a halfterm aterm ayear a phase orkeystage
across the whole primary school
Therefore, the process of progress summarised above is simply applied to any learning sequence
irrespective of length, content or curriculum subject.
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The learning sequence has been specifically designed to show progression in 2 ways:
« Vertically across the whole school - We ensure that pupils from Nursery to Year 6 gain more
knowledge and skills year on year and encounter increasingly complex concepts.
« Horizontally across each year - Children in each year group build upon and revisit knowledge and
skills as the academic year progresses. <>

Clear Curriculum Content leads to clear, subject-specific outcomes. These
clearly define the knowledge, skills and understanding the pupils will
Outcomes learn and the context that they will demonstrate this in. Oracy is
closely aligned to the Subject Specific Outcomes as are regular and
consistent opportunities to revisit and remember.

English and Maths Conceptual Model Schemes Bespoke
The National Outcome in these All our schemes have
Curriculum clearly subjects are concept- clearly defined Like the conceptual
specifies the Subject based to capture the content outcomes model, Subject Specific
Specific Outcomes deeper thinking and that pupils must Outcomes are linked to
that each year group interpretation that achieve, and provide deeper thinking and
must achieve through our Learning progression for skills making connections.
their detailed Sequences are and concepts
Programmes of Study designed to lead to covered

The expected outcomes for subjects can be found in the Year Group Curriculums.



We define assessment as the systematic collection, interpretation and use of
information about progress and learning to give teachers a clear view of what the
pupils have mastered and what their next steps will be. This vital information
enables teachers to plan and deliver future learning sequences that are

progressive and targeted. Ongoing assessment within lessons ensure teachers

assess progress and respond effectively and flexibly.

Pupils' progression and mastery of curriculum content at Heyes Lane is

continuously monitored and tracked through a number of strategies:

An active and thriving AfL mindset throughout all teaching and
learning. Assessment for learning happens continually through all
lessons, across all subjects and in all classes in the school.

Carefully designed Subject Specific Outcomes bringing high-focus
learning to the forefront and ensuring that all lessons keep ’
intended outcomes firmly in mind throughout the teaching.

A high expectation of oracy throughout the curriculum enabling
N pupils to talk about and demonstrate their learning and for teachers
to assess their learning and identify any gaps.

Summative Tracking of pupils' attainment and progress across

terms, years and phases.




